Trans-QM:  ‘Strategies for generating transformative quality’ at sub-institutional level’ 

Interview Guide (Version 2)
1. Introduction

The ‘Trans-QM’ project is the shorthand title for an HEA funded project, the full title of which is ‘Strategies for generating transformative quality’ at sub-institutional level’  The investigation of one calendar year’s duration (September 2006 until August 2007) is being conducted by:
· Professor Mike Hart 
· Dr. David Rush 
of the Business Management department of the University of Winchester.  The project as a whole grows out of and has been stimulated by our participation in the Quality in Business Education (QUBE) project, a consortium of six business schools lead by Cass Business School and including Leeds Metropolitan, Nottingham Trent, Oxford Brooks, University of Ulster and University of Winchester.

Presently, quality management in HE is changing.  The well-established QAA processes such as institutional audit are seen to be based on a fitness for purpose model.  Such an approach, whilst guaranteeing the achievement of good standards, does not provide a framework for radical improvement.  In particular, it does not adequately address the transformative conception of quality. There have been several attempts to go beyond the QAA model by applying institutional-wide models in a top-down fashion with change initiated through institutional leadership.  

An alternative approach to institutional-wide quality initiatives is for departments and schools to undertake their own initiatives.  The success of such a bottom-up approach will depend on the success with which departments can identify and encourage initiatives that will deliver enhancements to the student learning experience. One of the aims of this project is therefore to investigate the extent to which individual school and department heads have the autonomy to develop such initiatives.  

The research project will gather some data from those with responsibility  for enhancing the quality of the student learning experience (probably at Dean/Assistant Dean level) in Business and cognate schools.  Information will also be sought from the institutions own central bodies charged with the same task.  A particular focus of the investigation will be upon the following, relatively under-researched areas:

· the degree of institutional autonomy for departments/faculties/schools (i.e. the sub-institutional level) to develop and advance their own enhancement strategies

· the impact of size (or programme, student cohort) upon the operation of such strategies
2. Clarification of terms used
These are the meanings we give to these terms for the purposes of this project, although we recognise that they may be contentious.

For this exercise ‘quality management’ responsibilities are seen as encompassing the following:

Quality Assurance

Which refers to the policies, processes and actions through which quality is maintained and developed. In the context of HE this included processes that ensure the product is ‘fit for purpose’ (e.g. course approval and validation processes) and those concerned with the continuing coherence of the systems in place to ensure conformance to specification (e.g. monitoring and review and audit processes).

Quality Enhancement

Which refers to the improvement of quality e.g. through dissemination of good practice or the use of a ‘continuous improvement cycle’. It is given practical expression through staff appraisal and development and the fostering of a culture of ‘continuous improvement and innovation’. For some, it is synonymous with the pursuit of excellence.
Sub-institutional level

We are considering units of an HE establishment that offer courses in a single discipline or a set of related disciplines.  Terms that are often used are faculty, school or department.  Which one applies for our purposes may depend on the size of the establishment.  Whilst a faculty of social sciences, including several quite diverse disciplines, would not meet our criteria a faculty of business including related disciplines such as business studies, management studies and tourism would do so.  A business school would be appropriate for our study as would a department or even an academic group devoted to a specific discipline.
University wide responsibility for the enhancement of the student learning experience
Those who have responsibility for or detailed knowledge of the university’s quality strategies and teaching and learning strategies.  These roles may be separated out or may have brought together

Faculty/Departmental Respondent

This would be a person at sub-institutional level responsible for or with a detailed knowledge of the ways in which enhancement of the quality of the student learning experience is delivered.  This might be the Dean of a faculty but could also be an Associate or Sub-Dean with direct responsibility for quality and/or teaching and learning developments  Answers to the questionnaire from those responsible for large scale teaching and learning activities within the unit such as the leaders of courses with large enrolments would also be extremely useful if available.

Transformative quality

One of several views of quality.  Transformative quality is seen, in HE, as a process which changes students through their learning experience.  There are two notions of transformative quality in education, enhancing the consumer and empowering the consumer.  See Harvey, L and Green, D (1993) Defining Quality, Assessment and Evaluation in Higher Education, Vol 18, No 1, 9-34 

1. Institutional Context
1.1 
In terms of size of your institution


a) How many students are there?


b) How many staff in total?

1.2 
What is the size of the business and management provision?


a) How many students in the Undergraduate provision?


b) How many students in the Postgraduate provision?


c) How many academic staff?


d) How many support staff?

1.3 

What, if any, collaborative provision do you have in your own subject field e.g. franchising, in-house courses?
1.4 

What external scrutiny are you subject to in terms of your subject provision (e.g. AMBA, Professional bodies, QAA)?

1.5 

Do you regard your system of quality management as ‘centralised’ or ‘decentralised’?

2. Respondents Profile

2.1 
In terms of your profile as a respondent.


a) What is your job title?


b) What is your role and responsibilities?


c) What are your specific ‘quality management’ responsibilities


d) Do you have experience of QAA scrutiny- (i.e. academic/subject
              review, Institutional audit) and/or experience of business and
              management accreditation processes (i.e. AACSB, AMBA, EQUIS,
              Professional bodies)

3.  [For those with institutional responsibility for enhancement of the 
      student learning experience]
Could you please briefly characterise your institution’s procedures and processes for delivering a quality student learning experience?
We would be grateful if you could allow us access to any quality management handbooks or similar materials you use?
4.  General Quality Strategies in your institution

· To what extent has your institution and/or department explicitly deployed a specific quality model (such as TQM, EFQM, Balanced Score-Card etc.)?
· Has the institutional/departmental strategy evolved or has it been influenced by any of the developments mentioned above?

· Are reporting mechanisms to the central quality monitoring body completely standardised?
· What scope is there for individual autonomy in quality initiatives/quality monitoring at the departmental level?

5.   Quality initiatives at departmental level

· How would you define a quality learning experience?
(In view of the fact that definitions of quality are themselves contested – and the question might seem to be impossibly wide- you may care to think of:
-  Phrases or concepts that epitomise a quality learning experience
-  Elements that form the ‘building blocks’ of a quality learning
    experience
-  Scenarios that undoubtedly exhibit quality)
· Who delivers a quality learning experience?

     [ How do we know this?  Is it recorded?  Recognised? Rewarded? ]
· What are the threats to a quality learning experience?

    [Can you give an account of a case study which would illustrate this, 
     triggered by either internal/external events]
· Would you characterise quality initiatives as primarily 
-  ’transmitted’ (i.e. from higher levels)
-  ’emergent’ (i.e. from lower levels)
-  ’adopted/transferred’( in parallel, from good practice elsewhere)
· Can you give examples of quality initiatives at the local level (either successful or ‘gallant failures’?
· What is the impact of accreditation (QAA, ABS, AMBA, EQUIS etc.) upon quality procedures and initiatives?

· To what extent has department/cohort size created quality issues?

· Would you say that there was an optimum size of faculty/department for quality (leaving aside purely economic considerations)?
· How do individuals learn to deliver a quality learning experience?

· Do you discern differences (within a department) as to what constitutes a quality experience?

6.   Cultures of excellence


· Would you aspire to/have attained a ‘culture of excellence’?
· What is the balance struck between quality monitoring/management and quality enhancement?  Does Quality Management lead inevitably to Quality Enhancement?
· Can you cite any examples (from your own department or other areas of which you have direct experience and knowledge) that exemplify  a culture of excellence?

· Are there any institutional procedures to embed perceived excellence?

· How do individual staff  become incorporated into a departmental culture in which excellence is prominent?

· Do you encourage/participate in quality networks/communities of practice?

7.   Teaching and Learning Strategies: the Quality interface


· Are there any institutional (i.e. formal)  linkages between T&L strategies on the one hand and Quality Management and Enhancement (QME) strategies on the other?

· Are there other ways in which these two strategies might mutually impact upon each other?

8.   Quality initiatives

· Can you identify any materials that would assist your school/department to develop its own quality strategies?

· How are students, new staff introduced to quality initiatives?

· Are there any perceived threats to quality cultures; quality initiatives?

· Are there any particular insights in quality initiatives and quality cultures that you would like to share with the wider academic community?
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